Partners for Mathematics Learning

Leaders’ Notes

Grades K-2 Module 1

If participants have not viewed the introductory PowerPoint, begin by showing these slides. For the first activity, you will need to talk about
the formative assessment journals that are part of the Partners professional development.
Slide

Activity

Notes/Materials

(Slide 1) Title Slide: Learning Targets
Module 1 focuses on learning targets.

CDs
Journals
Handouts

Time: Approximately 60 minutes for slides 1-24

(Slide 2) Classroom Assessment
Have participants respond to the prompts in their journals. As participants are writing, quietly
move around the room to view responses.
Note: Notice the journal icon on the slide. This will appear each time participants will use their
journals.
After a few minutes, ask for volunteers to share what they are most pleased about and any
questions they have about assessment (examples below). This will help you prepare for the
upcoming modules. Being aware of participants’ strengths and questions will help you to know
what areas need more attention. (Be careful not to let one individual dominate the discussion
since this is an opening activity and you have a lot to accomplish in the module.) Quickly let
participants know when in the professional development sessions their questions are likely to be
addressed. If there are questions that relate specifically to policies or activities in your district,
refer them to the appropriate persons.
Examples of questions:
• How can we effectively use journals in our classrooms?
• How do you find time to formatively assess students and individualize instruction?
• How can I get my students more involved with self-assessment?
• How do we switch the emphasis to formative assessment and away from summative
assessment?

Partners for Mathematics Learning

Page 1 of 18

Grades K-2 Module 1

Journals

Partners for Mathematics Learning

Leaders’ Notes

Grades K-2 Module 1

(Slide 3) Memories…
Have participants brainstorm both positive and negative personal experiences with assessment
that they experienced as a student. Do this as a think, pair, share activity. Have participants
think about the experiences and then share and discuss the experiences with a partner. Remind
them that they are sharing their personal experiences with assessment, as a student, not as a
teacher. As participants are sharing their experiences with partners, walk around the room in
order to select a few participants to share their experiences with the whole group.
Caution: Do not spend a lot of time on this activity. This is only a warm-up or introductory
activity and is intended to get participants engaged and thinking about assessment. Do not allow
everyone to share, just highlight one negative experience and one positive experience from the
group.
(Slide 4) Experience Chart
After participants have shared a few examples, use this slide to compare common characteristics
about their positive experiences with assessment. Do the same for the negative experiences. Are
there any characteristics that are not listed?
Point out that we have all had positive and negative experiences with assessment. We want
assessment to be a positive experience for our students. These modules will focus on the
importance and value of formative assessment and ways to make assessment a positive and
informative learning experience for both teachers and students. Move to the next slide to
introduce the six modules.
(Slide 5) Overview of Modules
Use this slide to introduce the six modules. Briefly describe the modules so participants know
what to expect. The goals for Module 1: Learning targets will be on the next slide.
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(Slide 6) Goals of Module 1
Go over the goals for Module 1
• Identify the role of on-going assessment and its impact on student learning and
achievement
• Introduce the teaching and learning cycle
• Clarify the meaning of learning targets and their importance to assessment
• Identify learning targets for grade level standards
Note to leader: Throughout this module you will want to encourage your participants to take
notes in their journals. There is a great deal of information in these leader’s notes that you will be
sharing.
(Slide 7) DPI Model for Assessments
This slide displays DPI’s vision and model for assessment. It is a product of the ACRE
(Accountability and Curriculum Reform Effort) project work. (Background information on
ACRE described below.) ACRE made it clear that instruction and assessment should be aligned
with the Essential Standards. Formative assessment should be occurring within the classroom to
guide instruction. Benchmarks are needed at the classroom, school, and district level in the form
of common assessments to gauge student understanding. Summative assessments will still be
utilized to gauge statewide proficiency; however, these assessments are now directed to be
transparent (clear as to what is assessed, how it will be assessed, and forms of tests are directed to
be released that demonstrate these intentions). DPI is also providing professional development
modules for formative assessment on a website – NCFALCON – that is currently being revised
(http://center.ncsu.edu/falcon).
The PARTNERS professional development will focus on formative assessment and how it is
used by teachers and students in the classroom. The first module will help teachers identify
learning targets based on the Essential Standards and the remaining modules will address
assessment in the classroom. Some attention will be given to benchmark testing and will help
teachers understand how to use this data to improve their classroom instruction. Both the
PARTNERS and DPI modules will be closely aligned and assist teachers in how to use formative
assessment to inform classroom instruction.
Background information: North Carolina's Accountability and Curriculum Reform Effort - also
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known as ACRE - is the state's comprehensive initiative to redefine the Standard Course of Study
for K-12 students, the student testing program, and the school accountability model. In
undertaking this ambitious work, North Carolina’s education leaders are the first in the nation to
address learning standards, student tests, and school accountability simultaneously.
(Slide 8) Role of Formative Assessment
Why assessment? Assessment is a hot topic in education today and is the focus of many
professional development trainings and professional readings. A lot of attention, from teachers
and administrators, has been given to formative assessment. Why is assessment so important?
Read slide aloud and discuss. “When assessment is an integral part of mathematics instruction, it
contributes significantly to all students’ mathematics learning” (PSSM, NCTM, 2000).
Formative assessment is an instructional tool that when clearly understood and properly
employed can benefit both educators and their students (Transformative Assessment, Popham,
2008). This slide points out the significance of assessment and the impact it can have on all
students’ learning.
(Slide 9) Formative Assessment
Share this definition of formative assessment with participants. Point out that this is the official
definition used by NCDPI (from the Council of Chief State School Officers, Formative
Assessment for Students and Teachers, State Collaborative on Assessment and Student Standards
group). Have participants discuss the definition with a partner and put it in their own words so it
makes sense to them. Ask that they copy this definition and their own interpretation into their
journals, if they did not write them during the introductory slides.
Key Points:
• Formative assessment is a process
• Used by both teachers and students
• Takes place during instruction
• Provides feedback to help teachers and students make adjustments that will improve
student achievement and learning

Partners for Mathematics Learning

Page 4 of 18

Grades K-2 Module 1

Journal

Partners for Mathematics Learning

Leaders’ Notes

Grades K-2 Module 1

Background for Presenters: In the book, Transformative Assessment, W. James Popham (p.6)
defines formative assessment as “a planned process in which teachers or students use assessmentbased evidence to adjust what they are currently doing.”
(Slide 10) In Other Words…
Ask a participant to read the slide aloud.
The statements are to the point and clearly define what assessment means.
Assessment:
• A process of gathering evidence about students thinking and reasoning as well as
their misconceptions and incomplete understandings
• Is on-going throughout the teaching-learning cycle
• Comes from Latin and means to “to sit beside”
• Should not be done to students; rather, it should be done for and with students, to
guide and enhance their learning
After reading the last bullet, ask participants to reflect on this statement---What might students
say they experience most often with regard to assessment in the classroom?
Background Information for the Presenter: The first two statements come from Mathematics
Assessment: A Practical Handbook by NCTM, 2003 and the last one was pulled from the
Principles and Standards for School Mathematics by NCTM, 2000.
(Slide 11) Teaching-Learning Cycle
Introduce the teaching and learning cycle. Briefly go through each component. Before
instruction, clear learning targets must be established. Instructional tasks and supporting
questions need to be planned. Inferences are made and feedback is given to students during and
after instruction.
Students should be involved in every aspect of the teaching-learning cycle. Students are
encouraged to take responsibility in their learning and assess themselves. Notice this part of the
cycle appears in a different color to indicate the student piece of the cycle. All of the blue pieces
show teacher responsibility.
Finally decisions are made that lead to the next steps for the class or individual students towards
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mastery of this learning target. Point out that collaboration (found in the middle) should be a part
of each component. This cycle will be reviewed throughout each module.
(Slide 12) Teaching-Learning Cycle
This is another way to think about the teaching and learning cycle. Read each question aloud and
relate it back to the cycle on the previous slide.
• Learning Target: What is it we expect students to learn?
• Instructional Tasks & Questioning: How are they going to learn it?
• Inferences & Feedback: How will we know when they have learned it?
• Student Self Assessment & Responsibility: How will they (the students) know when they
have learned it?
• Decisions: Next Steps: How will we respond when they don’t? How will we respond
when they do?
Point out that formative assessment is not a commercial program. It is a process of describing
the mathematics students know and can do. It guides our instruction, and therefore, is important
to student learning.
Throughout this professional development you will be stressing that formative assessment is a
process. That process begins with clear learning targets that are aligned with appropriate
instructional goals. This planned process relies on using a collection of data or evidences of
student understanding to adjust instruction. It is important to note that there is no such thing as a
“formative test.” Instead there are a number of formative assessment strategies that can be
implemented during classroom instruction. The process does involve teachers AND students.
Students must be actively involved in the process to improve their learning. (“Attributes of
Effective Formative Assessment” Sarah McManus)
(Slide 13) Learning Targets
As you proceed through this professional development, many education terms will be used. This
professional development does not focus on certain terms, favor one method, or endorse a
particular program. The process of formative assessment is the focus on this professional
development. Try to interweave the terms your teachers are familiar with to help them apply this
professional development to their daily classroom practices. For example, learning targets have
many names. The label or name “learning targets” is not what is important; what is important is
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that teachers identify the mathematics to be learned and the outcomes we wish our students to
achieve.
(Slide 14) Learning Targets
Read quote aloud and discuss. This quote, from the Principles and Standards for School
Mathematics by NCTM, reiterates the importance of learning targets. Teachers must understand
the mathematical content they are teaching, have a clear sense of what is to be taught and
learned, in order to identify what they will teach, what is intended to be learned by students, and
what will be assessed. Assessment must be aligned with these instructional goals in order to
accurately measure students’ achievement and learning.
(Slide 15) What are Learning Targets?
Read the points on the slide to give more information about learning targets. The definition on
the slide is the one we are using throughout these modules. Learning targets are outcomes we
expect our students to achieve and give us targets at which to aim. (We hope that every learning
target becomes a learning outcome for every student.) Stress that learning targets need to be
understood by teachers and students. It is important to monitor EVERY child’s progress in
order to see how he or she is moving towards mastery.
(Slide 16) Importance of Learning Targets
Use this slide to point out the importance of learning targets. Compare learning targets to a road
map. Learning targets (like a road map) help direct you where to go, describe how to get there,
and let you know when you have arrived. How do you know that you have gotten to your
destination if you don’t know where you are going?
(Slide 17) Planning Learning Targets
Planning should begin with identifying what is to be learned; establishing and setting clear goals
and learning targets.
When planning instruction, teachers often begin with broad, yearlong goals. They decide how to
sequence these goals and make a plan or a pacing guide for the year. Typically yearlong goals
are broken down into unit goals that focus on a particular unit or topic of study. Then finally
learning targets for daily lessons are identified or developed. It is important for teachers to think
Partners for Mathematics Learning
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about long-range goals as well as immediate goals and to plan how the topics might be
sequenced.
Example of Planning Targets:
Measurement ~
Year-long goal: Students will master measuring objects with non-standard units.
Unit goal: Students will use iteration of non-standard units to measure the length of objects.
Specific learning target: Students will measure the length of objects in the classroom using a
single nonstandard unit in order to begin to understand iteration.
Geometry ~
Year-long goal: Students will classify two-dimensional figures.
Unit goal: Students will identify and classify quadrilaterals.
Specific learning targets: Students will describe properties of polygons, determine properties of
quadrilaterals, identify parallel lines, and recognize right angles.
(Slide 18) On the Road to Learning
A road map acts as a learning progression. It helps teachers identify the components of the
learning goal, allowing students to arrive at their destination. With every learning goal, there is a
progression of steps, pre-requisite skills or learning targets that students must know in order to
achieve the desired learning goal. Sometimes the paths towards the learning goal will vary from
student to student or teacher to teacher. We will use this graphic to demonstrate the path to help
students arrive at their destination (the learning targets to the learning goal).
(Slide 19) On the Road to Learning
Refer participants to the first handout page that contains these notes.
This is an example of a “road map” for classifying quadrilaterals. This is one path or way of
helping students understand the learning target for the classification of quadrilaterals, leading to
the classification of two-dimensional figures. The paths may differ or include a different
progression of steps.
In order for students to be able to classify different types of quadrilaterals, students must be able
to first describe the properties of polygons. They must understand that polygons are closed
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figures with straight sides and that for every polygon; the number of its sides is equal to the
number of its angles. Once students have this understanding, they can begin classifying
quadrilaterals based on the fact that they all have four sides, four vertices, and four angles. To
further classify quadrilaterals, students need to be able to identify parallel lines. This allows
them to separate quadrilaterals into shapes that have two sets of parallel sides (parallelograms),
one set of parallel sides (trapezoid), and 0 sets of parallel sides (kites, etc). In order to classify
the different types of parallelograms, students must be able to recognize right angles to
distinguish how rectangles and squares are special types of parallelograms. Finally, it is
important for students to recognize congruent sides. This helps students to classify squares as a
special type of rectangle. Through this progression of learning targets, students will be equipped
to classify quadrilaterals and ultimately master the intended learning goal of classifying twodimensional shapes.
Note: These examples of learning targets contain vocabulary that describes geometric terms and
skills. This vocabulary may or may not be appropriate for students. The learning targets contain
teacher vocabulary that addresses mathematical content. Student and teacher vocabulary will be
addressed later in the module.
The sequencing of learning targets is very important in the area of mathematics. In mathematics,
understanding builds over time and concepts need to be interconnected. As teachers select the
learning targets and skills for their lessons, it is important that they consider how understandings
of the concepts are developed. They must carefully select and sequence the learning targets in
order to help build students’ understanding of mathematics concepts.
(Slide 20) Identifying Learning Targets
Have participants work in grade level teams to select one standard and identify a learning goal
and a set of learning targets that are a part of this standard. Be sure participants understand that
they are going beyond listing objectives or essential/supporting standards. Tell them it may be
helpful, as they unpack the standard, to think of all of the pre-requisite skills that lead up to
understanding this goal. In order to focus the discussion, encourage the group to select a topic
from the number strand since number is the foundation for K-2 mathematics.
Click to the next slide for further directions for the group.
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(Slide 21) Learning Targets
More points to consider as participants work on their task. Leave this slide up while the group is
working on listing the components for their learning targets. You may have groups that are ready
quickly. Allow them to share their lists with other groups, but do not spend time allowing the
entire group to share. Some participants may get frustrated with this activity. Tell participants
that you will be revisiting their lists and continue revising their learning targets throughout the
module.
(Slide 22) Learning Target Discussion
The next three slides contain a scenario between two teachers. The setting is a grade-level
meeting as two teachers are discussing their lesson plans for the next week. Role-play this
scenario with another presenter or participant. After sharing the scenario, have teachers pick out
the specific learning targets this teacher will be addressing as she teaches measurement. What
are some ways that she will ensure her students are mastering these goals?
(Slide 23) Learning Target Discussion
Continue to role-play and read scenario.

(Slide 24) Learning Target Discussion
After sharing the scenario, have teachers pick out the specific learning targets this teacher will be
addressing as she teaches measurement.
What are some ways that she will ensure her students are mastering these goals?

Approximately 60 minutes for the next slides, 25-40.
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(Slide 25) Different Kinds of Learning Targets
In order to assess a wider range of students’ abilities, point out that there are several types of
learning targets. Daily math lessons have specific learning targets and may be intended to help
students:
• Understand the meaning of a concept
• Learn factual information
• Develop skills or learn new processes
• Use mathematical reasoning and proof
• Acquire strategies to solve math problems
• Help students gain confidence, develop a positive attitude towards mathematics, or learn
to cooperate and work as a team.
Give participants time to read the second and third pages in the handouts about the different types
of learning targets with meanings and examples. Note Bloom’s revised taxonomy.
Point out to teachers that it is not expected that each of their math lessons address ALL of
these learning targets. A teacher will select different learning targets based on the needs of
their students and the grade level standards they are expected to teach. It is important that
teachers are aware of these different types of targets as they select tasks to improve students’
understanding, skills, and attitudes. Learning targets identify the outcomes we wish students to
achieve. Students need multiple learning experiences in order to master these learning targets.
Source: Assessment in the Mathematics Classroom, NCCTM 1993 Yearbook (p.28) & Dynamic
Classroom Assessment, Bright & Joyner, 2005 (p.14).
(Slide 26) Learning Target Example
Show participants this example and share the possible learning targets for this task. Point out that
we do not know which of these learning targets the teacher might have had in mind when she
chose this task. Notice that this task could be used to address any of the learning targets on the
slide. Instruct them to classify the learning targets on the slide.
Kinds of Learning Targets:
Mathematics Concepts – Understanding that the two sides of a number sentence should represent
the same value
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Mathematics Skills and Processes – Using the symbols “+” and “=“
Mathematical Strategies, Problem Solving and Application – Developing strategies for
explaining how to decide what number goes in the box.
Ask, “Are there additional learning targets that can be added?” Be sure to prompt participants
to come up with some examples of the categories from their handout on the different types of
learning targets. (For example, students may use their fluency with addition facts in order to
solve this task. Thus that could be considered as a prerequisite learning target (Mathematics
Facts- fluency with addition facts).
(Slide 27) On the Road to Learning
Let’s revisit our “road map” for classifying quadrilaterals. This path simply identifies the prerequisite skills for learning how to classify quadrilaterals.
Other learning targets when considering the goal of classifying 2-D figures include:
Mathematics Concepts – Understanding the properties of quadrilaterals and how they relate to
each other
Mathematics Facts – Knowing the names of polygons and quadrilaterals
Mathematics Skills and Processes – Identifying the number of sides and vertices of quadrilaterals
and other polygons
Mathematical Reasoning and Proof – Prove that a square is a rectangle
Mathematical Strategies, Problem Solving and Application – Apply knowledge and
understanding of quadrilaterals in order to sort quadrilaterals by a specified rule
Personal Attitudes, Confidence and Competence – Develop confidence with geometry by having
multiple experiences with properties and the classification of quadrilaterals; Students cooperate
and work as a team to classify and sort polygons, lines, angles, and quadrilaterals
(Slide 28) Identify Learning Targets
Instruct participants to return to the learning targets (addressing a Number concept) they have
been working with on previous slides. Guide them to work as pairs or small groups to identify
possible kinds of learning targets for the essential standard, identifying them with types given in
the handout. Encourage them to suggest examples of each type of learning target. Ask them to
consider what each student will be expected to demonstrate in order to show mastery of this
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target.
In order to model this process, leaders will complete a large chart displaying a sample of the
learning target handout (Planning Learning Goals and Targets). As each section is completed
throughout the module, add the corresponding example to the chart.
Share a few examples aloud. Instruct participates to begin recording their learning targets on the
handout provided (Handout: Planning Learning Goals & Targets). They should add their main,
year-long goal to the top and then record the learning targets in the first column. This is the only
part of the handout they will complete at this time. The other columns will be completed as you
continue the module.
(Slide 29) Influence of Learning Targets
Have participants refer back to their list and reflect on the types of learning targets they have
created. Ask: Which of the categories of learning targets do you think are most often used by
teachers? Which do you think are least often used by teachers? Have participants explain their
reasoning.
Point out that the selection and creation of learning targets does influence the way we present
content to students. For example, if our learning targets focus on skills, facts and procedures,
then these are the types of lessons we create for our math classroom. Our instruction and
ultimately our assessment practices will focus only on skills, facts, and procedures. Our
instruction will lack problem solving and application as well as mathematical reasoning.
Analyze the list of learning targets created by participants.
(Slide 30) Next Steps
Read this slide aloud. Since students should be active partners in the learning process, it is
important that they too know the targets for a lesson. Teachers should consider planning
assessment at the same time as they plan instruction.
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(Slide 31) Quadrilateral Assessments
Although assessment tasks will be looked at in more detail during Module 2, it is important for
participants to begin thinking about the assessment tasks they will use to assess students’
knowledge and understanding of the learning targets they are creating. Once a learning target has
been established, an assessment can be created before instructional tasks are selected or planned.
This is a backwards design approach that ensures instruction matches what was intended to be
learned.
Have participants discuss the quadrilateral assessment tasks presented in the next 2 slides. Have
them think about what response they would hope to see to each assessment task, i.e. how would a
student who has mastered the learning targets respond to these tasks?
These are examples of assessment tasks that can be used to assess students’ understanding of
quadrilaterals and their properties. Notice the variety of tasks. They address different levels of
geometric thinking (van Heile Levels of Geometric Thought – Partners Year 1), a variety of
learning styles, and provide teachers with a wealth of information about their students’
understanding of the learning target.
Read through these bullets quickly.
These tasks will continue on the next slide.
(Slide 32) Quadrilateral Assessment Tasks
Allow time for participants to read the tasks and make notes in their journals about the tasks and
responses to the tasks.

(Slide 33) Quadrilateral Assessment Tasks
Continued from previous slide.
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(Slide 34) Creating an Assessment Task
Instruct participants to create an assessment task to match a learning target at their grade level.
Once a learning target has been established, an assessment can be created before instructional
tasks are selected or planned. Again, this is a backwards design approach that ensures instruction
matches what was intended to be learned.

Chart paper
Handout: Planning
Learning Goals
and Targets

Add a concrete example of an assessment task on a large chart in order to model.
Allow time for the participants to design an assessment for the learning target their group worked
on previously. The types of questions and tasks should match the types of learning targets that are
being measured.
Assessment tasks should be added to the handout- Planning Learning Goals & Targets.
Note: Some assessment tasks can address multiple learning targets. Teachers may need to break
the assessment task down or analyze student data carefully in order to determine what pieces of
the learning target is understood by students.
(Slide 35) Mastery
Read the questions aloud on the slide and instruct participants to write a response to each of these
questions in their journal. Have them share their responses with a partner and select a few
responses to share aloud.
These questions address mastery of mathematics skills, not specific learning targets. It is
important for teachers to understand that mastery of math skills and concepts does not happen in
one lesson. Students have the entire year to master the grade level skills. Multiple lessons and
learning opportunities are needed to spiral the math content and build conceptual understanding
that leads towards mastery.
Have participants return to the handout – Planning Learning Goals & Targets. Have them add
their assessment tasks (if they have not does this already) and evidences of mastery to the
handout.
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(Slide 36) Unpacking a Goal
As teachers finalize learning targets, they should consider additional factors, such as vocabulary,
prior knowledge, and connections.
Vocabulary:
• What vocabulary do we want to ensure students learn?
• What vocabulary do we, as teachers, use as we are teaching a mathematical concept?
Prior Knowledge:
• What skills and understanding do students bring with them from previous grade levels
and experiences?
• What misconceptions do they have?
Connections will continue on the next slide.
(Slide 37) Unpacking a Goal
As teachers finalize learning targets, they should consider additional factors, such as vocabulary,
prior knowledge, and connections.
Connections:
• What connections to other mathematical content can be made?
• How does this learning target connect to other strands in mathematics?
• How does this learning target connect to other subject areas?
Add examples of vocabulary, prior knowledge, and connections to large chart in order to model.
Instruct participants to return to the Planning Learning Goals & Targets Handout and complete
the sections on vocabulary, connections, and prior knowledge and background. Be sure to point
out that the vocabulary is divided into two sections--Teacher Vocabulary and Student
Vocabulary. Teacher vocabulary includes the terms that we, as teachers, use to describe the
mathematical content. Student vocabulary includes the terms that we expect and ensure students
learn. Discuss some of the responses if time.
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(Slide 38) Student Involvement
This slide points out the importance of making students aware of the learning targets. Ask
participants to answer and discuss the follow questions:
Why is it important for students to be aware of the learning targets and goals of the lesson?
• Increases student responsibility
• Students can take a more active role in their learning and evaluate their progress
• Increases student understanding and achievement
• Helps students focus on and attend to the important parts of the lesson
What are ways to effectively communicate learning targets to students?
• Post targets on the board or bulletin board
• Introduce and close the lesson by discussing the lesson’s learning targets
• Post targets in centers and stations
• Post on assignments
• Post essential questions
• Have students restate the learning target during the lesson and make connections to what
they are learning
Many districts are now requiring teachers to post objectives and essential questions. Although
there are many benefits to this practice, this one procedure does not fully satisfy the answer to
this question.
Allow participants a brief time to discuss these ways and move on quickly. It is important to
allow a few minutes to generate ideas to ensure all students understand the learning targets. An
exhaustive list is not the goal; the idea is to make everyone aware of the significance at this point.
(Slide 39) Learning Targets in a Classroom
To summarize the ideas offered in this module, this video will show a second grade classroom
toward the end of the year, in which students had been working on addtion and subtraction with
regrouping using multi-digit numbers. Usually the teacher had students practice these skills
through problems with a context. In this lesson, she is looking for use of different subtraction
strategies.
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Have participants take notes in their journals if they wish and think about the bullets on the slide,
while watching this video clip.
(Slide 40) Relating Ideas
Ask participants to take a few moments to reflect on what they saw, in their journals, responding
to the bullets on this slide.

Journal

(Slide 41) Homework For Module 2
Give participants a homework assignment to complete before returning for the next professional
development module. Tell them to copy the assignment into their journals. Ask participants to
select a learning goal that they will soon be teaching. Instruct them to complete the handout
(Planning Learning Goals & Targets) for the learning goal and identify each of the learning
targets. Encourage them to address each area and identify the assessment tasks, evidences of
mastery, vocabulary, connections, and prior knowledge and background for each target.

Journal

(Slide 42) Reflection
Provide participants with a few minutes to answer these questions in their journal and reflect on
this session. Ask for a few volunteers to share with the group (if there is time).

Journal

(Slides 43-46) Closing Slides
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