Year 2

Leaders’ Notes

General Materials and Supplies:
Overhead projector/Document camera
Two-color-counters (approx. 275)
Dice (10)
Five Little Ducks (Handout)
Toothpicks
Pond storyboard (Handout)
Bone-A-Part card (Handout)
More Chop It Up card (Handout)
Domino template (Handout)
Match It (Handout)
Large envelope with clasp (6)
Slide
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White board markers
5 Frame (Handout)
Five in a Hive cards (Handout)
Fun With Five (Handout)
Red Apples (Handout)
Pasture storyboard (Handout)
Bone-A-Part game (Handout)
Domino Target card (Handout)
Drop It In card (Handout)
Mini-5 frame (Handout)
Unifix cubes (approx. 150)
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file folders (15)
10 Frame (Handout)
# cards (Mod 2 Handout)
Smiley/sad/trade (Handout)
Exploring CGI (Handout)
Patty paper (approx. 50 sheets)
Chop It Up card (Handout)
Domino Target 2 card (Handout)
Drop It In box
Roll for 5 (Handout)

Tasks/Activity

(Slide 1) PARTNERS for Mathematics Learning
This is the last module for kindergarten and returns to the topic of number. Do any record
keeping necessary for CEU credits.

(Slide 2) Spatial Sense Is…
Have participants to turn to the person on their right and share what spatial sense means to them
personally and in the kindergarten classroom. Call on a few participants to share.

(Slide 3) Why Is Spatial Sense Important?
Have participants read this slide and share any comments with the group.

Personal Notes

Year 2

Leaders’ Notes

Grade: Kindergarten

Module 6

(Slide 4) Spatial Relationships
After many experiences with images of number in patterns, the number is instantly recognized.
This is subitizing. For example, playing games that use dice can help children to learn to
recognize the dot arrangement on the standard dice and the number that the arrangement
represents. This is a link between spatial sense and number operations – the ability to recognize
two sets of objects and operate on them without one-to-one counting.
(Slide 5) How Many Dots?
Point out the symbol in the corner and remind participants that this is a reminder that this activity
can be ongoing throughout the year. The difficulty level can be changed by adjusting the number
and arrangement of the dots.
Tell participants that when you show a figure on the next slide, they have only a moment to look
at the figure and hold the image in their mind before drawing it on their paper.
CLICK for figure to appear. Allow only a couple of seconds for participants to study the image
before clicking to the next slide.
(Slide 6) Quick Look
MOVE QUICKLY! Allow only a couple of seconds before advancing to the next slide for
discussion.

(Slide 7) How Many Did You See?
After participants have drawn the dots ask them to share how they saw the dots and how they
attempted to draw them.
Point out that just as we approached this drawing in different ways, we approach problems in
different ways as well. In this case, people focused on different sized units to complete the
drawing. Thinking in collections both with numbers and shapes is an important big idea in
number sense.
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(Slide 8) Determining the Number of Dots
Ask for a volunteer to share how they saw the number of dots. See if anyone drew the dots
differently.
Having students share allows them to not only get ideas of how they might see future dots but
also sends a message about mathematics that problems can be solved in many different ways
rather than one taught procedure.
(Slide 9) Subitizing
Subitizing develops quantitative thinking by: 1) developing an understanding of conservation of
number 2) using knowledge of tens and ones to determine how many without counting by ones
3) taking numbers apart in a variety of ways 4) comparing quantities; making reasonable
estimates.
Five frames, dominoes, and dice all give the visual “picture” that help students to subitize. It is
important, however, to make students aware that the arrangement can change without changing
the quantity!
(Slide 10) Deeper Understanding
Counting is important, but is not enough! A deeper understanding of number involves using
imagery and thinking in units to help students make sense of numbers. An important component
of deeper understanding is helping students develop their spatial sense.
Textbooks often present sets that discourage subitizing. Their pictures contain elaborate designs
(detailed birds and other animals rather than basic squares and circles), lack of symmetry, and
irregular arrangements. These complexities hinder subitizing and instead force a young student
to count one-by-one. Once students have more experience, then they can begin to be more
successful at more complex arrangements.
(Slide 11) Part-Part-Whole Relationships
By asking students to think in units we are encouraging part-part whole. Ask a volunteer to read
this slide.
Ask: How does the “model” shown on the slide demonstrate the bulleted point? (Breaking the
number 9 into two parts (6 and 3) shows the “part-part” relationship to the “whole” or 9.)
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(Slide 12) Try This…
Read the bold section aloud, “Nothing in counting causes one to focus on the fact that 8
could be made of two parts.” Focusing on a quantity in relationship to its parts has very
important implications for the development of number sense. Have participants follow the
directions on the slide.
Researcher Lauren Resnick (1983) states: “Probably the major conceptual achievement of the
early school years is the interpretation of numbers in terms of part and whole relationships. With
the application of a Part-Whole schema to quantity, it becomes possible for children to think
about numbers as compositions of other numbers. This enrichment of number understanding
permits forms of mathematical problem solving and interpretation that are not available to
younger children.”
(Slide 13) Try This…
Ask participants how they might do an activity such as this with children seated together at a
table. What conversations would you want to have?

(Slide 14) Benchmarks of 5 and 10
Allow time for participants to read the slide. Have each person to “pair” with the person on the
left to discuss the meaning of this slide. What are “anchors” or “benchmarks?” How do the two
examples relate to each other and to “anchors or benchmarks?”
Since our number system is a base 10 number system, we want children to relate a given number
to other numbers, specifically 5 and 10. The relationships are useful in thinking about different
combinations of numbers.
Ex. “Five and three more” ----you see one hand (of 5 fingers) and 3 more for a sum of 8
“Two away from 10”--- a ten frame shows a row of 5 and 3 more OR 10 – 2…….both
showing 8
**The next few slides show examples of activities that emphasize five. You can just talk
participants through them briefly.
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(Slide 15) Five, Five, and More Five
While participants read the information on the slide, ask different pairs to prepare to describe the
activity you assigned to them. These pages follow the 5 frame and ten frame pages in the
handout and are listed as GrKModule6Handout2 on the CD. If the group is large, make the
assignments by tables. There are slides (16-27) to cue participants when they should tell about an
activity. There are copies of the activities on slides 25-27 in the handouts in a format that they
could be set up as tents for centers. You might assign the different activities on slides 25 and 26
to different pairs.
It should not take but a few minutes for pairs to be ready to describe their activity. Don’t let the
conversations get bogged down as you go through these activities, You can judge at the end of
this segment if there is time for additional sharing. Since it may be late in the year before this
module is presented, move quickly to the slides on equipartitioning and CGI.
(Slide 16) Under the Rug
(These notes are in the participants’ handouts, so call on them to lead the conversation.)
Count five (or what ever number is appropriate) of counters, snap cubes, buttons, beans, or other
objects and place them on the table. Model how to use your hand as a “rug” to cover some of the
objects. Say, “I have five objects. There are 2 objects beside the rug. How many objects are
under the rug?” Participants will count the visible objects (or recognize the set) and say, “There
are 2 objects beside the rug so there must be 3 under the rug.” This is an on-going activity for
use throughout the year. The total number of objects should increase up to ten.
(Slide 17) Break Down the Wall
Objective: Recognizing part-part-whole relationships using 5 and 10 as referents; demonstrating
the meaning of joining and separating sets with objects to solve problems for whole numbers
from 0-10.
Number of players: 2
Materials: 5 counters, Unifix cubes, or small objects per player, 1 file folder per two players
Activity:
1. A file folder is placed between the two players to represent “the wall.”
2. Player one places some of his/her counters in front of the wall and the remainder of the
counters behind the wall so that the other player cannot see how many are “behind.”
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3. The second player counts the number of counters in front of the wall and then says how many
are behind the wall.
4. The first player breaks down the wall by lifting the file folder to verify or correct the guess.
5. Before the wall is put back in place, both players must agree on the total number of objects.
(If writing numerals is appropriate, players may record the two sets before and after
combining to see the part-part-whole relationship. 3 + 2 = 5 …..3 in front of the wall and 2
behind the wall means 5 in all.)
(Slide 18) Five Little Monkeys
If you have access, bring the books, Five Little Monkeys Jumping on the Bed and Ten Little
Monkeys.
You might wish to point out the blackline master for the 5 and 10 frames. Students need the
opportunity to play math games more than once. When the game is initially introduced the
students will focus on how the game is played and what is expected but the real learning takes
place when the students repeat the activity over and over. Revisiting allows students to focus on
the mathematics, refine their strategies, and try new more efficient ones.
(Again, the extensive notes below are in the handout.) Give each student a five frame and 5
counters. Be sure that they understand that the board represents the bed and the counters
represent the monkeys.
• Discuss the number of squares on the board. On the five frame, there are five squares in a
row. (For the ten frame……there are five on one side and five on the other OR five on the
top row and 5 on the bottom row.)
• Rotate the board and ask how many squares. It is obvious to adults that the number of
squares does not change with the orientation but it may not be to students!
• Reread the story and have students to use the counters to represent the number of monkeys on
the bed as you read. Ask the students what is happening to the number of monkeys each time
(decreases by one).
• Before beginning the game, give each student an additional counter (six counters per player).
Guide the student to discover the necessity of having six counters because of the possibility
of the teacher rolling a six on the die.
• The teacher begins the game by rolling the die and a student counts the dots. Together the
class says, “Four (the number on the die) little monkeys jumping on the bed. That’s how
many Trevor (the player’s name) said.” The students put that number of counters on their
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five frame.
Pass the die to a student and they roll, say the number and begin the chant again using the
“roller’s” name and the number rolled.
• If a six is rolled, discuss with students where to place the sixth counter (outside the 5 frame
but on the 5 frame work mat).
• As play continues the teacher observes the strategy used by students to construct the new
number….do they consistently clear the board each time and count from one while putting on
the next number of counters? If so, this is an indication that the student sees the numbers as
unrelated. This is an indication of beginning number understandings.
• If the student adds on to the previous number to make the new number, this indicates that
they understand that the earlier number is contained inside the new number.
The same assessments can be made using 2 dice and a ten frame when the students are ready for
the larger number.
•

(Slide 19) Five in a Hive
If there is time, have the pair reporting model the game on the overhead or document camera.
Five in a Hive is a card game that uses forty cards, ten of each type of card: showing one, two,
three, or four bees. The object of the game is to find any two cards that equal five when the
number of bees are added together. Cards are shuffled and placed face down on the table. The
first card is turned face up on the table creating a discard pile. All remaining cards are dealt to
two players, who keep their stacks facedown. Players take turns turning over the top card on their
stack. If the player cannot make a sum of five with the card that they have turned up and the top
card on the discard pile, the card that has just been turned over must be added to the top of the
discard pile, face up. When the player makes a sum of five with two cards, they may keep the
cards in their “hive” or beside their pile of playing cards. That player must now discard the top
card from their playing pile and the next player begins their turn. The winner is the player with
the most bees (cards) at the end of the game.
Another variation of the same game could be to have both players turn over their top card at the
same time, adding their number of bees to the number on the discard pile. The person that makes
a combination of 5 first, gets the two cards to add to their hive. (like the game of War.)
This is an activity that will be on-going throughout the school year as students build an
understanding of five. The number can be increased as the year progresses. Play “Seven in the
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Sea” or “Nine in a Nest” using other number cards or regular playing cards with face cards
removed.
(Slide 20) Five Little Ducks
This activity could be presented in the following manner in the kindergarten classroom: Show
numeral cards 0-5) and say the name of each numeral as you show it. Also point out the number
word on each card. Show the cards first in sequence, then in random order. You may wish to
show the zero card several times if students are still having difficulties.
Have students place five counters in front of them to model the numbers they hear in the song.
Then sing the song together. Students will remove one counter as they sing each verse. A five
frame may be used but is not necessary. Ask students questions as you go through the song a
second time: How many ducks came when "no little ducks came waddling back? What number
stands for "no little ducks"?
(Slide 21) Fun With Five
Game board, 4 sets of number cards (0-5), and one copy of the smiley face/sad face and TRADE
cards are included in the handouts.
• Shuffle all cards and place three cards face up in the middle of the table. Remaining cards
are stacked.
• Students take turns drawing a card from the stack.
• The student will use the card drawn and a card from the middle of the table to make five.
• Each pair of cards that makes a five is placed on one of the spaces on the student’s game
board.
• When cards from the table are used to make five, they will be replaced on the table from the
stack. There should always be three cards face up on the table.
• If five cannot be made with two cards, the player must discard the card drawn.
• When a sad face card is drawn, all pairs made by the player up until this time must be put
back into the deck.
• A happy face card acts as a Wild Card. When it is drawn, the player can use it as ANY
number to help make five. The card’s value must be named during play.
• If a TRADE card is drawn, the player must trade their entire mat with another player.
• Game is over when a player has filled all spaces on their board with combinations of five.
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(Slide 22) Showing Five-ness
Building models of 5 (or any number) can be done in many different ways. Using wooden craft
sticks (or toothpicks) to build five provides a different perspective. When five sticks are counted
out…….the student is asked to make a design or picture with the sticks. Once again they are
asked to describe their model in words and numbers and to “read” them aloud. The craft sticks
in the design and pattern of the students choice, may offer more opportunities to see additional
combinations such as we see on this slide. What might the number combinations be for this
representation? (Example: 1 + 2 + 2 =5 or 2 + 2+ 1 = 5 or 2 + 1 + 2 = 5 or 1 + 2 + 1 + 1)
A related activity is for students to count out five Unifix cubes and place one on each finger of
one hand. The student should be able to “read” the combination aloud—such as, “One cube on
this finger and four cubes on these fingers, makes 5 cubes.” Because the students share their
combinations aloud, more variety is demonstrated. Discussion might include whether the
combination of one and four is the same as four and one. If the responses are recorded on a
chart, students will often see that the same set of numbers is being represented in different order.
(Slide 23) Pretty Red Apples
Building “five-ness” - or any number - throughout the kindergarten year can be reinforced
through seasonal activities. Seasonal class books are good examples. Teachers may use word
processing to print the text for the bottom of each page and have the students to illustrate the
pages. Students may also fill in missing numbers and number words on the pages as they count.
Since the target number is five in this example, students may complete one page a day at a center
or work in groups of five to make a cooperative group book. A sample page is included in the
handouts.
(Slide 24) Five Little Snowmen
Another seasonal book suggestion may be with snowmen. The number of snowmen could be as
large or as small as appropriate for the children. Each page would repeat the poem and students
would illustrate the correct answer.
Notice that math questions can be combined with the language activities.
An alternative to the question on the bottom of this slide might be, “How many snowmen made
with 3 circles can you make with 12 circles?” (equipartitioning)
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(Slide 25) Three Screen Captures
These are set up in the handout to be tent cards. You might want to assign the different activities
to different pairs.

(Slide 26) Four Screen Captures
This slide has basically two activities.

(Slide 27) Two Screen Captures
This slide has the directions and the gameboard.
Check your time to see if there are a few minutes that can be devoted to participants’ sharing.
Point out that any time games are used in the classroom, teachers should be prepared to explain
to parents the mathematics that is involved.
(Slide 28) Capitalizing on Connections
This slide is a book idea for reinforcing numbers. It allows teachers to differentiate, for example,
with some children making books about 5 and others making books about 9.
Students might cut out pictures from magazines to make this book. Pre-printed captions for each
page could be augmented by students’ sentences about the numbers. The number of pages could
vary according to students’ proficiency or each student could do four pages, illustrating the
chosen number.
Ask for suggestions about connecting reading, writing, and mathematics.
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(Slide 29) Making Five Frames
Here is a task for the adults. Ask them if they think that their students could do the task. How
might students find an answer? What mathematics is involved?
The more experiences that students are given to use models of five, the better able they will be to
subitize small groups without having to count by one for each subgroup. When learners are able
to have a mental image of five, this gives them more flexibility with their thinking about five.
Familiarity with five frames leads to combining two five frames to think about composing and
decomposing numbers to ten.
(Slide 30) Why 5 Frames?
Math Recovery says, “In early number there is a major potential advantage associated with 5
being used as an additional base along with 10. This is because using 5 as a base has the
potential to greatly reduce reliance on counting by ones.”

(Slide 31) 5 Frames Also…
This slide and the previous one summarize advantages of using 5 frames. Remind teachers that
activities with 5 frames are important to share with parents.

(Slide 32) NCTM – Illuminations
The National Council of Teachers of Mathematics (NCTM) has many resources available for
members and non-members use. This slide shows what you will see when you go to the NCTM
Illuminations site and click on the “Five Frames” choice.
Five frames can be a helpful way to learn basic number facts as illustrated by four played with
this applet. The question, “How many circles are there?” is read aloud to the student. The
student clicks on the correct number on the number line at the bottom of the screen and if the
response is correct……….(click to next slide…..)
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(Slide 33) NCTM – Illuminations
…the smiley face appears. If an incorrect answer is given, the voice says. “Oops! Try again.”
Then…….. (click to next slide…..)

(Slide 34) NCTM – Illuminations
After a correct response is given to the question asked, the screen changes and the next question
may be, “How many squares are empty?” There is not an alternating pattern with the questions
about how circles do you see or how many squares are empty so the student must listen carefully
or read carefully to know how to respond.
(Slide 35) Checking Out Resources
National Council of Teachers of Mathematics is a valuable resource for teachers, students, and
parents.
Have participants take out their copies of the 2009 Essential Standards. Since this is the sixth
module, you may need to bring a few extra copies with you. This is the lead in for changing
topics and discussing equipartitioning (dividing equally).
(Slide 36) Let’s Do Equipartitioning
Have a volunteer read the information on the slide. While the vocabulary is new, the concept is
not.
Tell participants we will first think about partitioning as adults. As they work they should pay
attention to the type of reasoning they are doing to complete the tasks.
(Slide 37) Paper Partitioning – Part 1
Pass out patty paper. Have participants predict how many times they will be able to fold the
paper in half and how many equal parts would be created with that many folds. Once they have
made their conjecture, they should begin folding. For each fold participants should record the
number of total folds and the number of equal parts they have.
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Bring the participants back together as a whole group to discuss their discoveries so far. These
are very important ideas, so take time to talk:
• How close was the number of folds you were able to complete compared to your prediction?
• The number of equal parts created?
• What patterns do you see?
• How is the number of equal parts changing as you continue to fold the paper in half?
• How are you keeping track of the folds and the number of equal parts?
(Slide 38) Part 2 – Let’s Experiment
Have participants experiment with a partner and discuss the questions on the slide.
Note: For this question, discussion may arise as to what counts as a “different way”. For
example, is folding in half then thirds the same as folding in thirds then halves? Does it matter
how the folds are completed (ex. three accordion back and forth folds or halving twice to create
fourths)
Allow this discussion to emerge and have participants decide together how they would like to
count solutions. Then point out that these discussions are important to have with students as well
– even when the content is not exactly the same.
(Slide 39) Fair “Sharing”
Have participants share their findings from the paper partitioning activity with others at their
tables. One way to encourage student-to-student talk is to have students compare results with
other students. Note that “fair share” may be a misleading term to young students. When there is
a pizza for dinner, Dad’s “fair share” may be a much larger portion than a kindergartner’s ‘fair
share” of the dinner.
Come back together in the whole group for discussion:
• What similarities and differences did you notice in your work?
• How did you determine if you met your predictions? Did you use different strategies over
time?
•What kinds of reasoning did you use with this activity?
Often children first think about tasks as these additively. That is, they simply add the number of
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parts created for each fold (i.e. folding in half 3 times would give you six equal parts)
Later students begin thinking multiplicatively, particularly with doubling and later using a
knowledge of arrays. Early work in equipartitioning in K-1 helps build a foundation for
multiplication and division in later grades.
(Slide 40) Equipartitioning in Kindergarten
Equipartitioning may be an unfamiliar term to participants. The information on the slide will
serve as a definition/explanation of the term. Allow time for participants to discuss this slide.
Point out that students are expected to share sets equally and also understand that the equally
partitioned sets can be put back together to make the whole again.
(Slide 41) Can We Share?
Talk through this activity so that there is time for the CGI task.
In the classrooms collections of objects can easily be distributed in ziplock bags. Choose items
such as keys, cubes, counters, coins, crayons, etc. Here is an example of an assessment: Work
with two students at a time and ask the students to count out eight objects and keep the rest in the
bag.
Explain that you would like for the two students to think aloud as they share the objects equally
between them. Listen for conversations that indicate an understanding of equipartitioning.
STOP: Tell participants that you are going to do a different “Quick Look” activity to “change
gears” and remind ourselves that spatial sense and number sense compliment each other.
(Slide 42) Take a Quick Look
Show this slide very briefly. Tell participants to look and then draw.
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(Slide 43) What Did You See?
Give participants a few moments to look at each other’s image.
Tell them to read the two quotes on the slide.

(Slide 44) Do You Have A Match?
Show this long enough for participants to compare.

(Slide 45) Focusing on Problem Solving
Problem solving should emphasize student thinking. Cognitively Guided Instruction (CGI) is
based on two assumptions that are on the slide. Whether a teacher is trained in CGI or not,
understanding different structures of problems helps with choosing appropriate tasks.

(Slide 46) A Classroom Routine
The slide indicates a basic routine. Focusing on student thinking is important. Often teachers
“walk children through” problems in ways that the teacher is doing the thinking – not the
students.
Ask if there are teachers in the group who have been part of a CGI training. If so, invite them to
help lead the discussion.
(Slide 47) Problem Structures
Read bullets on slide. These ideas are explored in the next few slides.

page 15

Year 2

Leaders’ Notes

Grade: Kindergarten

Module 6

(Slide 48) How Are These Different?
Ask different participants to read the problems on the slide.
Then ask for someone to explain how the problems are the same and how they are different.
Do not take too long in these introductory slides, because the CGI task in the handout is lengthy.

(Slide 49) Joining Problems
The three problems are all types of joining problems. Joining situations occur when elements are
added to a given set. There are three types of joining problems. Each type describes what in the
problem is unknown (in other words, what the student is trying to find out).
Have participants read through the problems again with their partner and explain to each other
why each one matches its category name.
(Slide 50) Separating Problems
Separating situations occur when elements are removed from a given set (subtracted). Separating
problems are also divided into 3 types based on what is unknown.
Read each of the problems aloud and ask participants to explain why the problem is labeled as it
is.
(Slide 51) Part-Part-Whole Problems
In part-part-whole problems the elements of the set are already present and do not change. The
two types are still based on what in the problem is unknown.

(Slide 52) Analyzing Problems
Have participants turn in their handouts to the CGI problems. They should work with a partner or
group to decide which type each problem is and then rank the problems in order of difficulty
from easiest to hardest. Finally, they should write a problem for each type.
When the whole group comes back together, ask participants to share which problems on the list
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were the most difficult to determine the type. As they share, ask them to share the discussion
that occurred in their groups as they thought about the problem.
Review the list of problems and what type they are. If participants ask for clarification about a
particular problem, ask if other participants can explain why the problem is labeled as it is before
jumping in to explain yourself. Point out that this strategy of allowing other “students” in the
room to justify answers will work in their classroom to foster student-to-student discourse.
(Slide 53) Choosing Problems
Have participants share which problems they thought would be easiest for students to do. Which
ones would be the hardest? The goal here is not to agree on an exact ranking, but to consider
what factors make some problems more complex than others.
Problem difficulty can be influenced by the structure of the problem, the location of the unknown
quantity, and size of numbers. Teachers need to be deliberate about choosing numbers for
problems.
Have participants take turns reading problems they wrote to the whole group to see if the whole
group can determine the type. For each one, ask participants to explain how they knew what
type of problem it was. If the writer of the problem intended something different than the group
decides, use the resulting discussion to clarify the different types.
(Slide 54) In the Classroom
Point out that kindergarten students DO NOT need to know what the different problem types are
called. Rather they need to experience all the different situations through stories in contexts with
which they are familiar. This can be done using manipulatives, telling and writing stories, and
acting out in skits.
For example, students could use cubes and a work mat with a pond to represent the problems
about fish or a pasture storyboard to tell stories about cows. Have participants brainstorm some
contexts that would be meaningful for their students (for example, cookies in a jar, or cars on the
road).

page 17

Year 2

Leaders’ Notes

Grade: Kindergarten

Module 6

(Slide 55) Incorporating CGI
To end the discussion of CGI have participants discuss with their groups ways they can connect
this information to things they already do in their classrooms.

(Slide 56) Reflecting on Essential Standards
For this activity, participants will write individually (give a few minutes of quiet time). They
should write ONE sentence for each question on the slide that they feel comfortable sharing with
the group.
When everyone is finished writing explain that one person will begin by reading one of their
sentences. As participants listen, if they feel one of their sentences relates to the sentence read,
they should read it out loud next. Continue the process of taking turns reading sentences until
there is a pause indicating that there are no more “related” sentences.
After a pause, any participant may start a new thread of ideas by reading a new sentence.
Continue until all the sentences are read. Emphasize at the beginning that participants are to read
only what they have written rather than summarize or try to explain. They do not need to raise
hands or wait to be called on but rather listen and read when they feel they can connect their idea
to what has been said.
Through this process, the main themes participants are taking from the number modules will
become apparent.
(Slide 57-60) Credit Slides
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